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2. ABSTRACT 
 
The EPOSTL is a document created to reflect on all the knowledge and the 
skills developed through the process of students as future teachers. Here we 
realize how dynamic and how effective we are when we teach a language. This 
project is conducted taking into account the educational policies of the common 
European framework of reference for language and the EPOSTL. 
The idea of this project was basically a critical reflection about the experience of 
learning and the knowledge developed as teachers in development. The 
stipulated time to carry out the project was of a month, in which 193 questions 
were answer related to some descriptors such as, curriculum, methodology, 
context, etc. , which allowed me to strengthen my teaching and learning 
process, and likewise detect what skills I can improve. 
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2.1 RESUMEN: 
 
El  EPOSTL es un documento creado para reflexionar sobre todo el 
conocimiento y las destrezas desarrolladas a través del proceso de estudiantes 
como futuros docentes. Aquí nos damos cuenta que tan dinámicos y que tan 
efectivos somos a la hora de enseñar un idioma. Este proyecto es conducido 
teniendo en cuentas las políticas educativas del Marco Común Europeo de 
Referencia para Lenguas y el EPOSTL.  
La idea del proyecto fue básicamente reflexionar de manera crítica de la 
experiencia de aprendizaje y del conocimiento desarrollado hasta ahora como 
docentes en formación. El tiempo estipulado para realizar el proyecto fue de un 
mes durante el cual se respondieron 193 preguntas relacionadas con unos 
descriptores tales como, currículo, metodología, contexto, etc., las cuales me 
permitieron fortalecer mi proceso de enseñanza y aprendizaje y así mismo 
detectar qué habilidades puedo mejorar. 
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3. RATIONALE 
 
Currently we live in a world in which the dynamics of teaching and learning have 
had significant changes and because of this, they have arisen need to 
strengthen the practice of teaching and find strategies that will lead to achieve  
communicative skills to arise through the process that prepares us as future 
graduates in a second language. Education is one of the most complicated 
professions today. Teaching requires extensive knowledge of a subject, study 
plan and standards, enthusiasm, love of learning, knowledge of tactics of 
discipline, management of a lounge and a desire to make a difference in the 
lives of young people. It is for these reasons that the EPOSTL is of great 
importance because being a document aimed at students and future 
professionals, it serves as a tool that helps us to assess the didactic skills we 
have acquired throughout the process in the academic qualification; this 
document gives us the opportunity to foster and encourage self-learning, which 
is vital for beginners in the practice of the teaching. 
In that order of ideas it can be said that the EPOSTL can provide us with a 
critical view of the whole process experienced in our vocational training, taking 
into account the way a personal statement leads us to reflect on aspects of 
teaching as are the past experiences and expectations. The EPOSTL at the 
same time invites us to form several aspects such as self-evaluation, analysis 
and reflection because, it gives us different experiences like curriculum, goals, 
needs, oral interaction, autonomy and evaluation among others. With all these 
been said we can reach the idea that the proposal encourages and strengthens 
the reflection to the educational competencies that must be taken in 
consideration towards the professional teaching field. 
 In my case the EPOSTL has been of great help, not only in terms of alternative 
as a project grade but in addition to this, it has been a great opportunity to 
successfully complete my vocational training. The EPOSTL also has allowed 
me to have purposes and investigate, analyze, find a way to achieve the 
proposed objectives, in this way I could demonstrate the strengths I have and 
the gaps in knowledge in my whole process of training. One of the strengths 
highlighted was the ability to interact easily and naturally with the students. In 
the same way I noticed that throughout my career as a teacher, I have 
incorporated different dynamics in primary education as they are: time 
management, organization of content and autonomous learning that I have 
been induced to look theoretical foundations to strengthen my intellectual 
capacity.  
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As well I evidenced during this process with the EPOSTL some flaws and 
difficulties as it was the confusion and ambiguity in some concepts such as: 
metalanguage, curriculum. However, thanks to this process I realize these voids 
and I could carry out a strategy that allowed me to clarify, understand, and 
respond to the different concerns that emerged from this stage of the process, 
understanding and differentiating clearly these concepts which caused some 
initial difficulties.  
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4. OBJECTIVES 
 
 
 To facilitate self-assessment of your developing competence. 
 
 To help you to be prepared as an English teacher in the development of 
the competences. 
 
 To motivate into a deep reflection in your teacher activities. 
 
 To promote feedback in order to strengthen abilities.  
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5. DESCRIPTORS 
5.1 Personal statement 
The aim of the personal statement is to help you to reflect on aspects related to 
teaching in general and to think about questions that may be important at the 
beginning of your teacher education. Below you will find some questions 
concerning the teaching of languages which you may like to reflect on. At the 
end of this section, you can read some comments on the role and value of 
reflection. 
 
 
1. As learners of language in school, you already have had a lot of contact with 
teaching. What aspects – teacher’s qualities, practices etc. – of your own 
language teaching might influence how you wish or do not wish to teach?  
 
In this long process since my high school until university I have seen that 
there are different ways to teach and different ways to learn. I always try 
to identify mistakes and virtues to strengthen the educational process.  
 
 I have had good teachers and others not so good that in this process  
taught me that I cannot commit the same mistakes in which I could have 
a reference to be a better teacher day by day. 
Teachers still used traditional methods (memorization) with regard to the 
methodology that many teachers apply in the classroom, it is important to 
understand that in the present the ways of learning have been 
transformed; one of the examples is the influence of ICT in the ways of 
learning, which is why it is necessary to be updated the various skills I 
have acquired and researching new ways of teaching to apply to the 
learning process of students. 
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Experiences of being taught 
 
     Positive: In this process I can take into account all the experiences in which I 
grew up in a positive way. The use of realia when  necessary, replacing the 
books and to have a real and sincere interaction students-teachers can help 
students in the learning process. When the idea is to create a strong support 
and to focus on the necessities of the students it is in this moment when as 
students we are going to feel confidence and it is the correct moment to start 
learning. As teachers, we have to inspire day by day our students, we have to 
show them what amazing is to know other cultures, other languages.  
 
     Negative: When a teacher tries to force learners to memorize, the process 
will be broken. Most of the teachers since the first moment I started to study 
have had this methodology. The use of photocopies without a real guide, 
evaluations around the course just to obtain a grade… those things make the 
students give up and this is what we need to change. Black and William (1996) 
describe a classroom as a black hole. Many teachers create the idea about 
learning in the classroom is the best way and maybe they do not consider if this 
is effective or not.  
2. 
 a) What aspects of teaching are you most looking forward to? 
The most important aspect for me as a teacher is to achieve that every 
single student can show what they are learning, to transmit the passion to know 
cultures, opportunities. I am interested in having the opportunity to increase 
their motivation taking into account all the advantages that they have in this 
field. I want something different, without walls, without using books all the time, 
teach them since what they observe in the real word. I will provide activities 
such as immersion trips in which they can develop their communicative skills.     
 
 b) What aspects of teaching are you least looking forward to? 
I disagree with memorization, so I will never implement this as a learning 
technique.  
 
 
3. Expectations of your teacher education course. 
A. what do you expect most from your teacher education? 
I am open to accept feedback to be an effective teacher also, I want to 
promote in the students the autonomy they need to keep learning outside the 
classroom. I am expecting to be not only the person who give grades, I want to 
earn their confidence.  
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a. What do you expect most from your teacher education? 
I expect I will have the best training, the best guide in every single 
courses but I know that the responsibility is not only of my educators, the best 
results that I can have is when I go beyond all these process, and I am talking 
about autonomy. A very good teacher told me once that if I want to be good in 
what I decide to do, I have to explore, see everything from other perspective.    
 
b. What do you want most from your teacher education? 
I want to use different strategies to involve students into an easy way to 
learn also, try to know their abilities and weakness to create appropriate 
activities in order to discover their learning styles. 
   
c. What do you think that your teacher educators expect from you? 
Teachers have very good expectations from their students, excellent 
teacher’s performance, excellent level in the different fields that they teach, but 
not only that, we as students are the image of an institution and the minimum 
that they could expect is that students to be successful. 
  
4. How important do you consider the following for a language teacher? Add 
your own ideas. Discuss with a partner and give reasons for your choices. How 
important?  
 
 
1. Cooperating with others: is convenient and important to let students work 
together because they can explore new learning strategies. 
  
2. Good organizational skills: They are required to integrate the different 
actors of the Bilingual community: school, teacher, students, family, and 
board of education.  
 
3. Being able to explain grammar: without confusing your students is 
important. Sometimes it is pertinent to use Spanish or student’s native 
language to explain grammar because it could be better to understand.    
 
4. One of the things I believe is imperative. A good and adequate speech 
speed accompanied by a good articulation and pronunciation that is essential 
to ensure learner´s comprehension. 
5. Warming up: this is necessary to create confidence between students and 
teachers; it could work as an ice breaker. On the other hand, to raise energy 
levels of the students, and I will have a positive atmosphere to practice the 
lessons. 
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6. Give students feedback: At the end of the task, students are not only 
waiting for recognition, they need an assistance to help them to correct their 
performance and also all these comment will help them to improve their level 
of English. 
7. Anticipating problems: This concerns in the ability to change a lesson plan 
when it is necessary. Not always everything ends as we want. For example, 
if I have an activity and this one is related to Internet and the Internet does 
not work, as a teacher I have to have a plan B in order to does not interrupt 
the lesson. 
8. Give positive messages: This kind of messages are going to inspire 
students to keep learning no matter how difficult they find the way also, this 
is an effective way to motivate them and let them believe in themselves. 
Before to start a lesson I always say  phrases like: You CAN do it, never give 
up, etc. 
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5.2 Self-assessment 
 
5.2.1 Curriculum 
 
1. Can I understand the requirements set in national and local curricula? 
I can understand what a local curricula means. I am familiarized with all I 
need to include in a learning-teaching process I have the full understanding of 
the skills that students are expected to learn, and I know the importance to take 
into account the level of the students to follow the learning standards in order to 
help to facilitate student learning-process. 
 
2. Can I design language courses around the requirements of the national and 
local curricula? 
In many cases, I have had the opportunity to create my own lessons in 
the place where I work. In these opportunities, the idea is to improve my 
knowledge and my ability to develop classes but always following the standards 
and the assessment methods. It is complex to design courses because always 
a curricula has to be aligned with all the necessities that students have and in 
many circumstances the schools and institutions have already a set of books 
but as a teacher, I can have a positive influence because I can provide many 
strategies to guide learning expectations with the specific discipline.    
 
 
3. Can I understand the principles formulated in relevant European documents 
(e.g. Common European Framework of Reference, European Language 
Portfolio)? 
Yes. I can. I clearly understand that the European framework of 
reference is a guide to prepare my classes, taking into account the different 
needs of my learners depending on the levels they are in. 
 
 
4. Can I understand and integrate content of European documents (e.g. 
Common European Framework of Reference, European Language Portfolio) as 
appropriate in my teaching? 
In my daily teaching I always focus on the necessity of the learners; in 
this case I try to integrate as much as I can  these documents, in order to 
facilitate not only my teaching activity but also learning activity. With this guide, I 
can select the level of the students, I can decide what kind of materials I need to 
use in order to follow the sequence without frustrating their learning process.  
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B. Aims and Needs 
 
 1. Can I understand the personal, intellectual and cultural value of learning 
other languages? 
I always realize that if I know more than one language, I am going to 
have many opportunities to explore new experiences not only as a professional 
but also I would have the opportunity to join other cultures, to know new people 
around the world. But not only that, to be a bilingual person also helps our 
health, in any case, I can improve my memory, I can stimulate my brain and 
avoid Alzheimer.  
 
2. Can I take account of overall, long-term aims based on needs and 
expectations? 
Yes I can, and recognize individual language needs; especially when I 
have the institutional support. For example, there are some supports such as 
the guìa 22 which consist of the achievement indicators. 
 
 
3. Can I take into account differing motivations for learning another language? 
 I can take into account social  and academic labor. These are essential 
to motivate myself into a new context of life. In this century there are different 
kinds of motivation like, new opportunities, traveling and to know other cultures 
and people. As well according with the previous explanation it is necessary to 
take into account differing motivations for enhancing the learning process in our 
students.   
  
4. Can I take into account the cognitive needs of learners (problem solving, drive 
for communication, acquiring knowledge etc.? 
Yes, I can. Teaching and learning are personal experiences and I am 
able to recognize individual student’s needs and teach them how to use tools 
and resources for solving problems. It is very important to identify what kind of 
problems they have. For people who are learning a second language for the 
first time, it is very difficult to express their ideas in that foreign language; one of 
the most popular case is when they are elder people and they do not have 
confidence in themselves, it is the moment in which I have to use what I am 
learning and take into account motivation, persistence, and try to solve 
language anxiety.    
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5. Can I take into account the affective needs of learners (sense of 
achievement, enjoyment etc.)? 
 
I congratulate my students when reaching objectives and getting into 
higher levels; also words of motivation help students to feel an excellent sense 
of confidence and I let them know that when they have a mistake they can learn 
even more in the process. 
 
6. I can take into account and assess the expectations and impact of 
educational stakeholders (employers, parents, funding agencies etc.)? 
Yes, I can. I do consider the expectations of the bilingual community and 
I try to show it giving good and real results. I can make the society aware of the 
importance of learning a second language depending on their needs and the 
community. 
 
7. Can I take into account attainment target levels set in curricula (e.g. deriving 
from the Common European Framework of Reference)? 
I take into account all the resources to help teachers to achieve target 
levels set in curricula. In my case I take a look at the lesson planning base on 
the syllabus, lesson plan based on the CEFR competences, lesson plan based 
on student’s needs.  
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C. The Role of the Language Teacher 
 
1. Can I promote the value and benefits of language learning to learners, 
parents and others? 
Yes, I can. I always tell my students, parents and others that learning a 
new language will give them an important academic, social and labor 
advantage. I always try to realize with them how lucky they are to have the 
opportunity to study and to have the capacities to learn other language.  
 
2. Can I appreciate and make use of the value added to the classroom 
environment by learners with diverse cultural backgrounds?  
Yes, I can. I profit the cultural diversity of my class and motivate them to 
make presentations of different cultural topics: food, customs, beliefs etc. 
Also, I make them investigate about their favorite topics around the world and 
those situations help them not only to know about culture, but also to investigate 
vocabulary and in this way they are going to feel confidence in themselves.  
Promoting activities in which learners will share different things about their and 
other cultures in order to learn and respect the cultural differences (role plays, 
dialogues, etc.).   
 
3. Can I take into account the knowledge of other languages learners may 
already possess and help them to build on this knowledge when learning 
additional languages? 
I can make students talk about what they already know and I can help 
them to improve their speech about the things that are inherent to the students. 
Also I let them know that when they learn a second language even is easier to 
learn more languages. Sometimes as an ice breaker, I show them songs in 
different languages and ask them for the languages, they try to recognize and 
with these activities they can find a real world, in which more languages we 
know more opportunities we have. 
 
4. Can I draw on appropriate theories of language, learning, culture etc. and 
relevant research findings to guide my teaching? 
Yes, I can. Especially on the theories of language and researches 
provided in classes by mentors in my teacher to be process. These have been 
helpful resources that have guided me to prepare my lessons more effectively; 
since  they have taught me a lot about my learners and the possible best ways 
to guide them in a lesson. 
 
5. Can I critically assess my teaching on the basis of experience, learner 
feedback and learning outcomes and adapt it accordingly? 
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Yes, I can. I try to realize that teaching and learning are articulated 
processes, I cannot separate them. I always take into account all my abilities 
and my mistakes. I think I can and I have to make a critic about the different 
educational process that a teaching has and also I can design strategies to help 
me to achieve my goals. Taking into account this, all the feedback that I can 
receive in the process of my teaching education, I do an evaluation in order to 
obtain better results with my students. 
 
6. Can I critically assess my teaching in relation to theoretical principles? 
I can easily compare and evaluate my performance with the theoretical 
principles, I always have to be updated in order to find out what I am doing 
correctly and what I am not doing right. Also I can investigate new principles in 
which I could learn and correct my activity as a teacher. 
  
7. Can I accept feedback from my peers and mentors and build this into my 
teaching? 
Yes, I can.  It is quite common to find perspectives and points of view 
from others accordingly with those previews ideas due to experience and 
background of them. It is why to receive and accept a feedback from the peers 
or mentors help us as teachers to realize about needs and useful resources in 
order to enhance our teacher skills. Listen to others help to build a better profile.  
 
8. Can I observe my peers, recognize different methodological aspects of their 
teaching and offer them constructive feedback? 
I can be careful when I want to make a constructive feedback and I am 
respectful with the teacher’s performance style. Also I can share my knowledge 
in order to show what I ready learned.  
  
 
9. Can I locate relevant articles, journals and research findings relating to 
aspects of teaching and learning?  
I can browse the web, visit book shops, language centers and record 
important findings related to my teaching and learning; I can take into account 
those aspects to keep growing in my performance as a teacher and also as a 
student. I always recommend  web pages which contains a lot of vocabulary 
and grammar.  
 
10. Can I identify and investigate specific pedagogical/ didactic issues related to 
my learners or my teaching in the form of action research? 
In many circumstances I have to be creative not only as a student but 
also as a teacher. In relation with the necessity I could have, I investigate and 
read material to engage myself in the correct direction.  
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D. Institutional Resources and Constraints 
 
1. Can I assess how I might use the resources available in my school (OHP, 
computers, library-etc.)?  
I always say that every single material is useful to learn and also to teach 
in every kind of field we focus on. In this case I only need to take into account 
what I want to teach to my students and take advantage of what we have. 
Resources like computers in these environments are very necessary not only 
because in a web page we can find a lot of information, but also because we 
can do it in a dynamic way. Books also are necessary and very constructive for 
many people. 
 
2. Can I recognize the organizational constraints and resource limitations 
existent at my school and adapt my teaching accordingly? 
I can be creative when there is a lack of institutional resources, when in 
an institution they do not have enough materials or when we have to teach with 
their books according with the school, I can design new ways and also I can 
carry my own tools such as activities to involve them in the idea of the lesson, I 
can adapt photocopies, games, etc. in order to cover their necessities in the 
classroom.  
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5.2.2 Methodology 
 
Introduction: 
 
 Methodology is the implementation of learning objectives through teaching 
procedures. It is based on principles deriving from theories of language 
description, language learning and language use. Specific teaching procedures 
may be applied to support the learning of aspects of the language system, such 
as grammar, vocabulary and pronunciation. However, methodology should 
reflect the fact that these aspects of language are always present when skills 
are being practiced and are therefore inextricably linked to communication. 
Also, the teaching of culture and its relationship with language will require 
specific methodological insights. Methodology may focus on how teachers can 
deal with the four main skills of speaking, writing, listening and reading, as 
reflected in the categorization of this section. However, in written and oral 
communication in the classroom two or more skills will usually be integrated and 
are rarely treated in isolation. It may be the case that sets of principles and 
teaching procedures together comprise a coherent method or approach. A 
method refers to fairly fixed sets of teaching procedures (e.g. ‘audio-lingual’, 
‘suggestopedia’), in which the teacher’s role is closely defined. An approach is 
‘the theoretical rationale that underlies everything that happens in the 
classroom.’ (H.D. Brown, 2002: 11). It is usually manifested through sets of 
principles which, in turn, guide the choice of teaching procedures. Examples are 
‘the communicative approach’ and ‘task-based learning’. 
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A. Speaking/Spoken Interaction 
 
1. Can I create a supportive atmosphere that invites learners to take part in 
speaking activities? 
 I can propose topics that are of group interest, provoking a supportive 
environment also, I  take into account the level of the students because it is 
easier to make them speak. For example, if the students are mixed into basic 
and advance, the first group could feel frustrated and the advance students 
could feel limited. When both are mixed for any reason I have to manage the 
situation with excellent results.  
 
2. Can I evaluate and select meaningful speaking and interactional activities to 
encourage learners of differing abilities to participate? 
I can provide my students with speaking activities that gather different 
student’s skills. I try to realize what their necessities are and  based on this, I 
organize different activities in which students could develop their skills, and also 
I take account their proficiency.   
 
3. Can I evaluate and select meaningful speaking and interactional activities to 
encourage learners to express their opinions, identity, culture etc.? 
 I can motivate my students to talk about their country, their hobbies and 
all about they are interested. I can also motivate my students with role plays, 
flash cards and many other activities in which they have to create stories and 
express their ideas. 
 
4. Can I evaluate and select a range of meaningful speaking and interactional 
activities to develop fluency (discussion, role play, problem solving etc.)? 
 I can provide my students with real learning experience (meeting native 
speakers) so they increase their speaking fluency. I also can provide my 
students videos in which they have to imagine what people in the video are 
talking about and students do their own conversation based on what they only 
watch.    
 
5. I can evaluate and select different activities to help learners to become aware 
of and use different text types (telephone conversations, transactions, speeches 
etc.)? 
I can evaluate the learner’s individual needs and give then examples of 
telephone conversations, financial transactions, enrolling a school or college 
speeches because these are going to help students to increase their vocabulary 
and after some activities, I can evaluate them in a very natural way, for example  
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in a normal conversation and they are going to note how useful is to listen 
audios and watch videos. 
 
6. Can I evaluate and select a variety of materials to stimulate speaking 
activities (visual aids, texts, authentic materials etc.)? 
I can assess the utility and the pertinent resources to elicit speaking and 
out of the class room. I also can provide materials like mockup, board games, 
videos, music, etc. These kind of activities are going to stimulate the confidence 
of the students and according to the topic they are going to express or try to 
express what they are thinking about. 
 
7. Can I evaluate and select activities which help learners to participate in 
ongoing spoken exchanges (conversations, transactions etc.) and to initiate or 
respond to utterances appropriately? 
Yes, I can. First of all, I can select the activities in order to help students 
to participate in an oral conversation; I have to check an appropriate topic in 
which all students feel confidence.   
 
 
8. Can I evaluate and select various activities to help learners to identify and 
use typical features of spoken language (informal language, fillers etc.)? 
Yes, I can. In my long process as a student, my teachers taught me how 
to identify formal and informal English. I created a lot of ideas to teach to my 
students to use both or even to recognize them because we have to take into 
account that language and culture cannot be separated. That is why I can select 
them videos and reading materials and to emphasize in vocabulary and 
pronunciation. Also, I let them know the time to use formal and informal 
language.   
  
 
9. Can I help learners to use communication strategies (asking for clarification, 
comprehension checks etc.) and compensation strategies (paraphrasing, 
simplification etc.) when engaging in spoken interaction?  
I can show learners how to be smart in communication strategies, how to 
check understanding, being a good listener and resuming speech as possible. 
 
10. Can I evaluate and select a variety of techniques to make learners aware of, 
discriminate and help them to pronounce sounds in the target language? 
I can emphasize to students how important is to pronounce well and help 
them with techniques and resources (Oxford Dictionary) and also I recommend 
types of music and conversations on a web page. I let them know the 
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 differences in English around the world and explain when they have to use it.  
 
11. Can I evaluate and select a variety of techniques to make learners aware of 
and help them to use stress, rhythm and intonation? 
I can help them how to use punctuation so they can have the appropriate 
rhythm stress and intonation. To achieve this, I use videos, music and 
conversations of native speakers, phonetic charts. Also, I can show them the  
intonation in a question, an answer and it is important to be aware emotions and 
feelings. I support other technique like repetition as a useful pedagogical 
procedure.   
 
12. Can I evaluate and select a range of oral activities to develop accuracy 
(grammar, word choice? 
I can select the adequate vocabulary for each specific activity and make 
them visualize different levels of language structure. Also, I can show them 
many types of activities in which they can familiarize. 
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B. Writing/Written Interaction 
 
1. Can I evaluate and select meaningful activities to encourage learners to 
develop their creative potential? 
I can motivate students to write about their own experiences and to write 
stories in order to follow different pictures to motivate their creativity. These kind 
of interactive activities help students to increase their confidence.    
 
2. Can I evaluate and select a range of meaningful writing activities to help 
learners become aware of and use appropriate language for different text types 
(letters, stories, reports etc.)? 
I can help my students to differentiate the style of writing according to the 
audience, also, I have to take into account the level of the learners to avoid in 
them bad feelings and inability.  
 
3. Can I evaluate and select texts in a variety of text types to function as good 
examples for the learners’ writing?  
I can assess variety of texts types according to the level of the students 
but also motivate the students writing style. Also I can give them exercises in 
order to evaluate what they already learned.  
 
4. Can I evaluate and select a variety of materials to stimulate writing (authentic 
materials, visual aids etc.)? 
 I can estimate materials to inspire writing and student topics 
preferences. I can stimulate my students with  songs, videos and images.  
 
5. Can I evaluate and select activities which help learners to participate in 
written exchanges (emails, job applications etc.) and to initiate or respond to 
texts appropriately? 
I can provide the student with real writing and answer texts accurately. I 
make them also transcribe at the beginning to familiarize them with vocabulary, 
then to read because I have taken into account that both are related, and finally 
the act of producing a first draft.   
 
6. Can I help learners to gather and share information for their writing tasks? 
I can show learners where and how to collect the information they need 
or require.  I can help students to discover not only to share information, also 
the advantage or writing skill.   
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7. Can I help learners to plan and structure written texts (e.g. by using mind 
maps, outlines etc.)? 
I can help the student how to structure written text and also teach them 
basic techniques such as:  Brain Storm, text map, audience, style etc.   
 
8.  Can I help learners to monitor, reflect on, edit and improve their own writing? 
I can help my students to understand that improving their writing is 
essential for their professional life, for their communicative skills and for their 
learning process. I give them examples about how they can do a better job, I 
show them different situations in which they can be critical students. 
 
9. Can I use peer-assessment and feedback to assist the writing process?  
I can get advice from others in order to have a second opinion of the 
writing process when it is pertinent. It is always necessary to create a 
cooperative environment because in this way people can learn each other.  
 
10. Can I use a variety of techniques to help learners to develop awareness of 
the structure, coherence and cohesion of a text and produce texts accordingly? 
I can use didactic materials to increase awareness of the specific 
structure seen; I can help the learner to keep coherence transition and unity. 
   
11. Can I evaluate and select a variety of techniques to make learners aware of 
and use spelling patterns and irregular spelling? 
I can focus the students on visualizing word spelling (ph, the, on ending 
etc.) so they write it properly. Take a look at images also can help students to 
increase not only their memory, but also to improve their vocabulary taking into 
account the spelling of the words. 
 
12.  Can I evaluate and select writing activities to consolidate learning 
(grammar, vocabulary, spelling etc.)?  
I can choose specific topics to help learners to improve their spelling, 
enhance vocabulary, and consolidate grammar. I always have to assume the 
level of the students before to begin an activity, depending on their 
competences I can choose different activities.  
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C. Listening 
 
1. Can I select texts appropriate to the needs, interests and language level of 
the learners? 
 I can select a particular audio with a specific topic and vocabulary needs 
according with their knowledge. I can engage my students through a good 
reading.  
 
2. Can I provide a range of pre-listening activities which help learners to 
orientate themselves to a text? 
I can select pre listening activities such as vocabulary introduction, 
listening opinions of other similar experiences, also to involve the students into 
a new process in the learning skills. 
 
3. Can I encourage learners to use their knowledge of a topic and their 
expectations about a text when listening? 
I can motivate students to give their opinions whether they agree or 
disagree with what they are listening to; they can feel motivate when I support 
their effort and when I give them feedback. 
 
4. Can I design and select different activities in order to practice and develop 
different listening strategies (listening for gist, specific information etc.)? 
I can select and design activities according to the listening specific 
purposes, I can use internet to show them a variety of conversations and at the 
end, ask for a specific idea of the topic but always taking into account their 
level, even I can select karaoke activities in which I can design activities like 
complete sentences and fill the blank, etc.   
 
5. Can I design and select different activities which help learners to recognize 
and interpret typical features of spoken language (tone of voice, intonation, style 
of speaking etc.)? 
 I can help students with activities in order to identify accents, polite and 
impolite speaking style, intonation and meaning or speech intentions through 
music, story tellers, and movies. 
 
6. Can I help learners to apply strategies to cope with typical aspects of spoken 
language (background noise, redundancy etc.)? 
I can help learners to concentrate on their speech, the adequate use of 
synonym: so they have enough vocabulary to avoid redundancy.   
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7. Can I help learners to apply strategies to cope with difficult or unknown 
vocabulary of a text? 
I can show students how to use the Oxford Dictionary to enhance 
understanding of unknown vocabulary of any text, also I can show them how to 
interpret what a text says just focusing on the vocabulary that they already know 
to keep theme motivate. 
 
8. Can I evaluate and select a variety of post-listening tasks to provide a bridge 
between listening and other skills? 
            I can select activities of listening to involve my students in the learner 
activities such as speaking and writing because not only listening is to develop 
this skill also from listening we can take advantage of vocabulary, 
pronunciation, intonation, and spelling too.   
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D. Reading 
 
1. Can I select texts appropriate to the needs, interests and language level of 
the learners? 
First of all I can take into account the student´s needs and give them the 
opportunity to express their opinion also this facilitates the interaction and it is 
going to give a natural process of language development.  
 
2. Can I provide a range of pre-reading activities to help learners to orientate 
themselves to a text? 
I can recommend students first to search vocabulary they do not know 
and after to put that vocabulary in a context so they can stimulate not only their 
communicative process but also their critical thinking. Two very important 
abilities in this kind of activities. 
 
3. Can I encourage learners to use their knowledge of a topic and their 
expectations about a text when reading? 
 I can recommend students to take notes to talk whether they agree or 
disagree with what they have read. These kind of exercises can develop 
strategies for interpreting and understanding skills. 
 
4. Can I apply appropriate ways of reading a text in class (e.g. aloud, silently, in 
groups etc.)? 
 I can help the learner see how important are grammatical signs. That is 
why I always read and let the students listen first then, they take a minute to 
recognize the words and  read by themselves, and finally sometimes I can read 
with the group but always students are going to repeat just to clarify 
pronunciation, intonation etc.  
 
5. Can I set different activities in order to practice and develop different reading 
strategies according to the purpose of reading (skimming, scanning etc.)? 
I can plan activities according to the reading purpose and practice 
summarizing, looking up, scrolling etc. When I have texts for my students, I 
have to realize in which way I am going to use them, if it is just for vocabulary or 
to obtain the meaningful  idea of it.  
 
6. Can I help learners to develop different strategies to cope with difficult or 
unknown vocabulary in a text?  
I can show learners how to use the Oxford Dictionary also, give them a 
page on internet in which they can search a word and this is going to be 
illustrated with a drawing and the use of synonym to accurately comprehend the 
significance.  
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7. Can I evaluate and select a variety of post-reading tasks to provide a bridge 
between reading and other skills? 
Yes, I can. I choose text for the real life such as newspaper articles, web pages 
with travelling information, etc. everything to become appropriate in their daily 
life. From these activities they can select vocabulary to increase their 
knowledge, vocabulary in which their communicative skill is going to be 
developed with every single word. 
 
8. Can I recommend books appropriate to the needs, interests and language 
level of the learners? 
I can identify the individual literacy needs and the skill level of the 
students. Also I can select articles depending on their needs and suggestions. 
 
9. Can I help learners to develop critical reading skills (reflection, interpretation, 
analysis etc.?) 
I can help students to identify the author’s intention, his/her scope and 
his/her concerns. I help them to analyze texts in order to take into account their 
level and vocabulary, I involve the students to participate with their opinions and 
most of the time I support the ideas in simple chapters with some clues of the 
reading.  
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E. Grammar 
 
1. Can I introduce a grammatical item and help learners to practice it through 
meaningful contexts and appropriate texts? 
 I can help students to consolidate their grammar command introducing 
the pertinent grammatical item in a clear way always taking into account what 
level they are developing.  
 
2. Can I introduce, and help students to deal with, new or unknown items of 
grammar in a variety of ways (teacher presentation, awareness-raising, 
discovery etc.)? 
I can use different methods and resources to help students deal with 
unknown items of grammar, interact with them, give them examples in a 
didactic way, even with short videos. 
 
3. Can I deal with questions learners may ask about grammar and, if necessary, 
refer to appropriate grammar reference books?  
As a teacher, I have to be prepared with questions like this, I realize that 
the students need grammar references so I can recommend my students to 
check institutional (Oxford, Cambridge etc.)  grammar books, even for me, 
when I have a doubt it is necessary to check reference to not lie to students and 
not give them bad instructions. 
  
4. Can I use grammatical Meta language if and when appropriate to the 
learners’ needs? 
Yes, I can. I use it when necessary to do it. For example, when I am going to 
explain different components of a class such as: the names of the topics (parts 
of a sentence) and different grammar rules that can be useful for learners. Also 
it is very useful when learners are going to take a look to a new structure and 
even pronunciation, they discover new words, new phrases, new sentences; for 
instance, it is good to adapt them into a meta language in order to understand 
better how a language works.   
 
 
5. Can I evaluate and select grammatical exercises and activities, which support 
learning and encourage oral and written communication? 
I can assess and choose grammar exercises and resources to elicit oral and 
written communication. I motivate my students to practice what they already 
learned by creating paragraphs, stories etc.  
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F. Vocabulary 
 
1. Can I evaluate and select a variety of activities which help learners to learn 
vocabulary? 
I can select games or use the whiteboard to introduce vocabulary, even a 
role play is an excellent way to increase their lexical skill; the use of images and 
videos without sound are excellent tools to motivate students to learn, (body 
language) 
How to evaluate learners’ vocabulary… (Questions, quizzes, activities 
without grades) 
 
2. Can I evaluate and select tasks which help learners to use new vocabulary in 
oral and written contexts? 
In a real appropriate learning process, we as critical teachers must have 
or integrate the evaluation of task for learners in order to bring them excellent 
resources for enhancing their learning process. So, it becomes one step to take 
in mind for preparing resources and tools for students, while we use these tools 
and evaluate them, we will be able to create full learning environments and turn 
into critical professional profiles, innovating day by day how to teach and how to 
reach better learning environments.  
   
3. Can I evaluate and select activities which enhance learners’ awareness of 
register differences? 
 I can select activities to help the learners differentiate ways of spelling a 
word its uses and meanings. 
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G. Culture 
 
1. Can I evaluate and select a variety of texts, source materials and activities 
which awaken learners’ interest in and help them to develop their knowledge 
and understanding of their own and the other language culture (cultural facts, 
events, attitudes and identity etc.)? 
I can select all kind of materials to make my students improve and 
develop their knowledge. At the beginning I have to realize what their likes are 
and emphasize my class in something interesting for them and take advantage 
in what they learn but also, I have to let them know that also they disagree with 
something they are going to learn. Some of the most polemic topics is for 
example about “the beginning of life because it has to be with their beliefs and 
nobody thinks the same about it but in this kind of scenarios I motivate my 
students to defend their opinion but always respecting the others.    
 
2. Can I create opportunities for learners to explore the culture of target 
language communities out of class (Internet, emails etc.)? 
I can generate real learning experiences with native speakers of the 
target language, the use of web pages for cultural exchange, in this aspect the 
use of internet is crucial to explore new cultures because it is more than real 
many facets of culture can influence second language learning. 
 
3. Can I evaluate and select a variety of texts, source materials and activities 
which make learners aware of similarities and differences in sociocultural 
‘norms of behavior’? 
I can use resources to make the students see their beliefs and behavior 
differences between their culture and the target language culture. In this kind of 
activities I can take into account topics like, religion, life project, interpersonal 
relationships, human values etc. and help them to socialize and learn from their 
different opinions.    
 
4. Can I evaluate and select activities (role plays, simulated situations etc.) 
which help learners to develop their socio-cultural competence? 
I can select activities and experiences to help the learner  develop labor, 
academic, cultural and social competences. When they are doing activities like 
role play, they also start to understand the importance of knowing different 
cultures and get into a phase in which they want to investigate more about what 
they are doing at the moment; also it is possible to encourage the curiosity to go 
beyond the topic.  
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5. Can I evaluate and select a variety of texts, source material and activities 
which help learners to reflect on the concept of ‘otherness’ and understand 
different value systems? 
Yes, I can. I can plan activities to focus on other ideas, feelings, believes 
and comparisons of different culture values. 
 
6. Can I evaluate and select texts, source materials and activities to make the 
learners aware of stereotyped views and challenge these? 
I can identify materials and activities to help the student recognize 
dogmas, stereotypes opinions and deal with them.  
 
7. Can I evaluate and select activities which enhance the learners’ intercultural 
awareness? 
I can plan activities such as food festivals, dance performance and also I 
can propose them immersion trips focused on specific dates and celebrations of 
the foreign country, so in that way students are going to be more closer to the 
culture and traditions.  
     
  8. I can evaluate and select a variety of texts and activities to make learners 
aware of the interrelationship between culture and language?  
I can select texts and activities to make the student see and record local, 
regional expressions and their powerful link with language, I let them  know also 
that language and culture are closely related, it  is why I select many topics and 
activities to show them the values and customs in the country like special 
events, special dates, etc.  
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5.2.3 Resources 
 
 
Introduction: 
 
 This section is concerned with a variety of sources teachers can draw on in the 
process of locating, selecting and/or producing ideas, texts, activities, tasks and 
reference materials useful for their learners. The national context with its 
curricula and recommendations plays an important role in the process of taking 
decisions related to the use of a course book. The local context with the 
institutional resources and constraints influences the equipment used as well as 
the process of selecting and designing appropriate materials. Aims and needs 
of the learners, their age, language level, motivations and interests guide the 
type of resources and ways of using them. Therefore, not only ready-made 
materials, texts and activities, but also those produced by teachers and learners 
find their place in the learning process, which might take place either in the 
classroom or in the course of independent learning. 
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1. Can I identify and evaluate a range of course books/materials appropriate for 
the age, interests and the language level of the learners? 
I can use materials that are useful for all ages and levels and that help to 
improve teachers and students performance. Games are very useful to break 
the ice and they change the student’s lazy attitude into to active interaction with 
his/her classmates so they enjoy and learn. (ITK) 
 
2. Can I select those texts and language activities from course books 
appropriate for my learners? 
I can use scripts from course books to prepare a listening activity and 
according to the student’s level I can select a gazette from the course book. I 
can select new vocabulary from a chapter and I can do it… playing games with 
the students. They have fun, learn and increase their vocabulary to boost their 
speaking skill level.     
 
 
3. Can I locate and select listening and reading materials appropriate for the 
needs of my learners from a variety of sources, such as literature, mass media 
and the Internet? 
I can choose Latin American writers in English and help the student 
during the reading to identify the author’s humor, sarcasm, anger, etc. I can 
select reading materials for different purposes or student’s needs and 
objectives.   
 
4. Can I make use of ideas and materials included in teachers’ handbooks and 
resource books? 
Yes, I can. From handbooks and resource books I can use ideas that had 
been experienced and consolidated.  The ideas and activities chosen from 
handbooks can save time and it’s also an opportunity to give new ideas to the 
handbooks and resources book.  
 
 
5. Can I design learning materials and activities appropriate for my learners? 
I can program activities such as: looking for the recycled materials or 
recycle then at home and bring them to design and make the   required 
resource for the activity chosen (QW Frog)   
 
6. Can I recommend dictionaries and other reference books useful for my 
learners? 
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I can develop the habit in my learners to use the bilingual dictionary 
(word reference) to translate new vocabulary or for intermediate and advance 
students, I recommend the use of Oxford English Dictionary so they can consult  
 
the different meanings or uses of the word and also they can listen to the 
American and English pronunciation. 
 
 
  7. Can I guide learners to produce materials for themselves and for other 
learners? 
I can show the learner how to make cards and games to play, visualize 
and learn  the basic language structure games that can help to mitigate the 
grammar phobia, to unblock learners and facilitate their learning, using a 
different approach.  
 
 
8. Can I select and use ICT (Information Communication Technology) materials 
and activities in the classroom which are appropriate for my learners? 
I can show the learners how to use ICT resources and I can make them 
see how useful and abundant are the resources that ICT can give to them, I 
also include the advantages they can have for example, pronunciation, 
excellent integration in the cultures etc. 
  
 
9. Can I design ICT materials and activities appropriate for my learners? 
I can design and use ICT Materials relevant to the topic areas and show 
the learner on the site, for example: http://www.teach-ict.com/gcse_new/gcse_ 
etc. It is relevant to say that most of the lessons I have as a teacher, I have 
researched them for the internet. Things like games, songs, vocabulary, and 
pronunciation are basically designed to learn in a dynamic way. I also take 
some examples in order to solve doubts and enrich my students into a better 
learning process.       
 
 
10. Can I guide learners to use the Internet for information retrieval? 
I can say to the learner how the action of obtaining or consulting material 
stored in a computer system can provide him/her with abundant provisions of 
resources with international standards and help the learner to be practical in his 
learning and teaching.   
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11. Can I use and critically assess ICT learning programs and platforms? 
Wong et al. (2006) point out that technology can play a part in supporting 
face to face teaching and learning in the classroom. 
I can use and assess critically ICT because in this platforms can arise 
interactions with others, participation and production of knowledge between the  
learners. These platforms provide a lot of possibilities to approach different 
content and pedagogical strategies to contribute in the learning process.       
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5.2.4 LESSON PLANNING 
 
 
Introduction: 
 
 Planning lessons or periods of teaching deals with the main didactic questions 
of why, what and how: why one should focus on a specific learning objective, 
what material to choose and how to use the learning material. For the teacher 
the most important of these is to know why he or she makes a decision on 
which material to bring into the classroom and which activities to choose. The 
decision is dependent on curriculum requirements and on specific groups of 
learners. Teachers need to know the curriculum and how to transform aspects 
of it into transparent aims and objectives which can be understood by the 
learners. Choice of content is closely linked to the objectives. Following a 
textbook is usually not sufficient since textbooks only represent the author’s 
interpretation of the curriculum and rarely take individual learners into 
consideration. Planning activities depends on both learning objectives and 
content and requires teachers to consider how learners can reach the 
objectives through the material chosen. When planning a lesson, the teacher’s 
knowledge of language learning theory, a wide scope of methodology, 
resources and learner activities are as important as knowledge of the individual 
learner’s abilities. 
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A. Identification of Learning Objectives 
 
1. Can I identify curriculum requirements and set learning aims and objectives 
suited to my learners’ needs and interests? 
I can recognize the step by step required in order to satisfy my learner’s 
needs and drive him/her to achieve higher level of literacy skills. I can also 
anticipate, prepare the listening, reading, speaking and writing according to my 
students need: Accounting, Medicine, engineering etc. 
      
2. Can I plan specific learning objectives for individual lessons and/or for a 
period of teaching? 
 I can prepare a study language plan for my learners, based on literacy 
skill assessment and at the same time plan levels according to class 
environment and students number.   
 
3. Can I set objectives which challenge learners to reach their full potential? 
I can teach the learners how to reach their full carrier potential preparing 
presentation for a specialized audience and other activities that involve reading 
writing and listening even translating.  
 
4. Can I set objectives which take into account the differing levels of ability and 
special educational needs of the learners? 
I can set special educational objectives choosing course books from 
Pearson and Longman Catalogue, ICT etc. e.g.  If it is a business person I 
could use Market Leader and according to the learner’s interest, I can use 
Longman Catalogue or specialized web pages.  
 
5. Can I decide whether to formulate objectives in terms of skills, topics, 
situations, linguistic systems (functions, notions, forms etc.)? 
I can plan objectives whether I want my learners to develop literacy skills 
or study specific topics required by the school curriculum: Biology, history etc. 
and I can design activities in order to consolidate learner’s ability to understand 
language structures.  
 
6. Can I set objectives which encourage learners to reflect on their learning? 
I can identify student’s need and set objectives to motivate the student 
positive attitude and I can design activities to make the students realize the 
benefits of language learner when complies with the established frequency. 
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B. Lesson Content 
 
1. Can I structure lesson plans and/or plan for periods of teaching in a coherent 
and varied sequence of content? 
I can design lesson plans for periods of teaching in an adequate and 
diverse sequence of content.  
 
2. Can I vary and balance activities to include a variety of skills and 
competences? 
I can plan activities  involving different literacy skills and help the learner 
to have a similar level in writing, reading, listening, and speaking. I can balance 
activities in order to stimulate their channels of reception exploring new 
activities like karaoke, movies, trips, puzzle, etc.  
 
3. Can I plan activities to ensure the interdependence of listening, reading, 
writing and speaking? 
I can motivate my students to write about what they know, speak about 
topics they like and enjoy, listen to songs or audios they want and read articles 
or books in the internet or reading  newspapers written in the target language, 
and also those issues that would motivate them to learn and to share their 
points of view. 
 
4. Can I plan activities to emphasize the interdependence of language and 
culture? 
I can plan activities such as learning idiomatic expressions to make the 
students realize the relation of language and local, regional and national culture. 
I can emphasize activities that would construct a better understanding in both 
cultures associated with pro-active readings, conference watching including 
subtitles in its language and also recommending to students improve their 
vocabulary by learning some words daily by using flash cards.  
 
5. Can I plan activities which link grammar and vocabulary with communication? 
I have used games that integrates communication skills with grammar 
such as images and spelling in which they have to select the correct word for 
the image and depending on the grammar structure, they have to create 
sentences. This is very fun for them because in this case we are using the 
visual channel and also kinesthetic. When they have fun, they learn in a better 
way.      
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6. Can I plan to teach elements of other subjects using the target language 
(cross- curricular teaching, CLIL etc.)? 
I can cover aspects of bilingual education and cross curricular teaching 
content based on teaching English for specific purposes and to provide the 
language support required and help learners to achieve full comprehension. 
 
7. Can I identify time needed for specific topics and activities and plan 
accordingly? 
I anticipate the time needed for a specific topic and plan the needed time 
for each activity during the class. In these circumstances it is essential to have 
time management organizing in a lesson plan.   
 
8. Can I design activities to make the learners aware and build on their existing 
knowledge?  
I can make the student realize how important is self-assessment, and 
involve learners in the making of the study plan taking into account what they  
already know. 
 
9. Can I vary and balance activities to enhance and sustain the learners’ 
motivation and interest? 
I can avoid the student’s boredom using varied and balance activities that 
capture the attention of the learner, I can also generate positive class 
environment and regulate learner’s relationship with their classmates. 
 
10. Can I vary and balance activities in order to respond to individuals learners’ 
learning styles? 
 I can plan different activities and involve students in each activity 
according to their preferences to discover their learning style. Taking into 
account  what I learned in Language Acquisition, I can stimulate with activities 
the different ways to learn of students. According to Howard Garner (1983), this 
is the way to demonstrate intellectual ability.   
 
11. Can I take on board learners’ feedback and comments and incorporate this 
in future lessons? 
I can be watchful to my student reactions, comments, suggestions or 
ideas and use them to improve my teacher’s performance. I agree with all the 
comments because  I can accept feedback from them, I can be better day by 
day and not only for me, also for them too. Those kind of comments are going 
to be my guide about what I am doing well and what I need to change.    
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12. Can I involve learners in lesson planning?  
I can use my student’s individual skills such as musical, artistic and 
intellectual abilities to plan activities with the learners. In many cases, it is 
crucial to have a plan in order to follow an idea of what I want in my classroom, I 
explain my students that this could be a better way to follow their needs without 
wasting time.   
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C. Lesson Organization 
 
1. Can I select from and plan a variety of organizational forms (frontal, 
individual, pair, and group work) as appropriate? 
I can divide my class in pairs or groups to plan and work in a common 
objective or individual goal, also I can take advantage of this taking into account 
that some students could have more knowledge than others and they can 
support to each other. 
 
2. Can I plan for learner presentations and learner interaction? 
I can plan individual student’s presentation to share and interact what 
they really know with other learners. I let them know their benefice such us: 
improve their speech, improve their speaking opportunities, more interaction not 
only with the teacher but also with their colleagues, and also this can help them 
to decrease their level of anxiety.  
 
3. Can I plan when and how to use the target language, including meta 
language I may need in the classroom?  
I can plan the vocabulary required for a specific topic, introduce it and 
consolidate the student’s comprehension of specific target language. But not 
use it all the time at the first lesson because they will feel frustrated; that’s why I 
involve students first into a bilingual system in order be able to understand what 
I say in the classroom. It is true that one of the most difficult thing as a teacher 
is to achieve their production in the language because of the order of the 
sentences and it is when I have to use meta language in order to give them a 
clear structure of the sentences.      
 
4. Can I plan lessons and periods of teaching with other teachers and/or student 
teachers (team teaching, with other subject teachers etc.)?  
I can organize meetings with other teachers or students to organize 
teams and activities for specific purposes. All of us are different and we need to 
learn about what we have around, all are experiences and when a person has 
the knowledge this one should  share it and, it is in this form that as a teacher I 
can keep growing because I can accept every kind of comment that could 
appear in the meetings. These activities also motivate us to investigate in our 
subjects and increase our productive language.   
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5.2.5Conducting a Lesson 
 
 Introduction: 
 The section on conducting a lesson focuses on what teachers do in Modern 
Language classrooms and on the skills required. The first of these, expressed 
as a broad category, is the implementation of a lesson plan. This takes into 
account an ability to sequence activities in a coherent yet flexible way, to take 
account of learners’ prior learning and to be responsive to individual 
performances in class. This section also identifies as significantly important 
teachers’ interactions with the class during the teaching and learning. Within 
interaction consideration is given to an initial settling down and to maintaining 
attention, as well as to encouraging learner initiatives and responses, and to 
working with and being responsive to a range of learning styles and learning 
strategies. Also identified in detail is the teacher’s ability to manage classroom 
events, organize different ways of working and use a range of resources, 
instructional media and ICT. The final group of descriptors focuses on the 
teacher’s use of the target language in class. Experience and research tell us 
that the skills involved here have to do with deciding when it is most effective in 
terms of learning to use the target language and for what purposes, and when 
recourse to the home language might be more appropriate. Also involved is the 
teacher’s ability to help learners understand what is said or written, as well as to 
encourage them to use the target language when communicating with the 
teacher and with each other. 
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A. Using Lesson Plans 
 
1. Can I start a lesson in an engaging way? 
I can use games/didactic materials as ice breakers,  songs to make more 
attractive the beginning of the lesson. 
 
 
2. Can I be flexible when working from a lesson plan and respond to learner 
interests as the lesson progresses? 
I can anticipate learner’s interest and plan an amount of time to respond 
to the questions as the lesson progresses as long as the question is related to 
the topic. 
 
3. Can I ensure smooth transitions between activities and tasks for individuals, 
groups and the whole class? 
I can gradually fade in and fade out from one activity into other whether I 
have individual, group or the whole class need and interest. I have to take into 
account the topic seen for the students in the activity because in that way I can 
select tasks without interrupt the connection between learn in the classroom 
and study at home. I need to increase their autonomy.  
 
4. Can I adjust my time schedule when unforeseen situations occur? 
I can. I always have a plan B that I use when it is necessary depending 
on the situation.  
 
5. Can I time classroom activities to reflect individual learners’ attention spans? 
The first thing that I do is to focus on the necessity of the learner to 
obtain a better teacher-student interaction. After this I am ready to manage the 
time to see the lesson according to the plan in the section. 
 
6. Can I finish off a lesson in a focused way? 
Yes, I can. What I have to do is to have a lesson plan to organize the 
topic that as a teacher I want to check. This means that if I have several points 
to see, I organize the central topic and divide it in parts: At the beginning, in the 
middle, and at the end of the lesson. This with an objective, to involve the 
students to follow the relation between a topic to other.  
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B. Content 
 
1. Can I present language content (new and previously encountered items of 
language, topics etc.) in ways which are appropriate for individuals and specific 
groups of learners? 
I can teach the learners that people and places have their own 
vocabulary needs and there is a different language approach and content for 
different people also, teach them to be aware that the speaking style of the 
workers, students, doctors are different. 
 
2. Can I relate what I teach to learners’ knowledge and previous language 
learning experiences? 
I can describe Colombian narratives (ITK) and narrate stories and I can 
recount the most interesting aspects of my previous language experiences.  
 
4. Can I relate the language I am teaching to the culture of those who speak it?  
I can transmit to my students: issues, topics that are linked to the English 
language, history, culture, etc. We can never separate culture and language. 
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C. Interaction with Learners 
 
1. Can I settle a group of learners into a room and gain their attention at the 
beginning of a lesson?  
I can use resources (ITK) at the beginning of a lesson that captures the 
attention of the learner and avoid distractions in the classroom. Let them talk 
about what happened in the day, also teach them something fun to break their 
concern, their fear, to let them relax… this is something that never fails in my 
classroom.  
 
2. Can I keep and maximize the attention of learners during a lesson? 
I can teach my students how to maintain their attention and motivation 
during the class and after it, talking loudly and using many type of materials to 
catch the attention of the learners even, I would ask to participate.  
 
3. Can I be responsive and react supportively to learner initiative and 
interaction? 
I am always reliable to the learner in the classroom and I can answer 
positively to their interaction initiative with the teacher and his/her classmates.  
 
4. Can I encourage learner participation whenever possible? 
I can use resources (ITK) to ensure the active participation of all the 
learners in the classroom, I also talk about topics  they are interested and 
give them positive advantages that participation brings to their process. 
 
5. Can I cater for a range of learning styles? 
I can accommodate to the varied ways of learning of the student without   
affecting the education objectives. Most of the time before  starting a class, I 
talk to my students and I advise them into this amazing topic. I would say if all 
“students and learners” could evaluate and go deep into the learning styles, will 
be have more opportunities to develop a higher level of comprehension of the 
topics either in English or other subjects like math, chemistry, biology, etc. In 
these cases when I know I can have a variety of learning styles, I have to take 
into account the develop lessons in order to cover the necessities of the 
students.    
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6. Can I be explicit and help learners to develop appropriate learning 
strategies? 
I can understand the learner’s language needs and show the learner 
different strategies to achieve his/her objectives. 
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D. Classroom Management 
 
1. Can I take on different roles according to the needs of the learners and 
requirements of the activity (resource person, mediator, supervisor etc.)? 
I can take into account different recommendation of the different actors of 
the Bilingual community, not only I have to be a teacher, also we can have 
different roles in which I can give confidence in the learning process.  
 
 2. Can I create opportunities for and manage individual, partner, group and 
whole class work? 
I can design activities to give experience to the learner in working with 
groups or with a partner for or with the whole class. I create activities based on 
ideas such as activities that let student interact among them, conversations, 
activities in which students need each other answers and support to get to a 
final purpose.  
 
3. Can I make and use resources efficiently (flashcards, charts etc.)? 
I can make card games, and search to use them efficiently so that the 
learners can reach their language goals. I can use flashcards as a help in 
learning vocabulary, spelling and express ideas about it. I use FC for teaching 
grammar so the use of meta language is not necessary in the class.   
 
4. Can I manage and use instructional media efficiently (OHP, ICT, video etc.)? 
I can use instructional media as effective resources to boost participation 
of the learner and also to facilitate teacher’s performance such as Internet links, 
recorders, speakers, listening activities. 
 
5. Can I supervise and assist learners’ use of different forms of ICT both in and 
outside the classroom? 
I can recommend learners to use ICT and I can plan individual ICT search 
and gather the individual information to summarize it in a group, pairs and 
involve the whole students in the activity. This is an easy way to supervise the 
use of ICT by learners.  
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E. Classroom Language 
 
 
1. Can I conduct a lesson in the target language? 
I can use my good level of literacy skills in the target language to ensure 
language objectives. I make sure first that the students have their own 
vocabulary to follow instructions, I also speak slow most of the time to not 
confuse them.  
 
 
2. Can I decide when it is appropriate to use the target language and when not 
to? 
I can identify if it is convenient to use target language when planning the 
activities for my learner, the most important thing for me it is that they have 
clear every single step in the development of the class. 
 
 
3. Can I use the target language as Meta language? 
I can describe properties of the plain language and express it and use 
target language in order to express grammar and describe properties of the 
plain language.  
    
4. Can I use various strategies when learners do not understand the target 
language? 
I can check my speech speed, the learner’s grammar or structure 
understanding of the learner; I can check my pronunciation as a strategy to 
ensure comprehension. 
 
 
5. Can I encourage learners to use the target language in their activities? 
I can motivate my students to read newspapers in the target language,  
in their facebook or media. 
 
 
6. Can I encourage learners to relate the target language to other languages 
they speak or have learned where and when this is helpful? 
I can show students the language relations between native and target 
language and help them to see language links.  
 
 
 
 
 
50 
 
 
5.2.6 Independent learning 
 
Introduction: 
 
 Language learning in a school context is both a matter of learning individually 
and in cooperation with peers, as well as independent learning with the 
guidance of a teacher. This means giving the individual learner or groups of 
learners a chance to take charge of aspects of their own learning processes in 
order to reach their full potential. As far as learner autonomy and project work 
are concerned, taking charge means choosing objectives, content, activities, 
outcomes and forms of assessment. It could be some of these aspects of 
learning or all, depending on the situation. Autonomous learning is an integral 
part of learning foreign languages, not an additional method of teaching. 
Teachers need to know how to structure lessons and design tasks which assist 
the learners in their choices and their ability to reflect on and evaluate their 
learning. Portfolios can provide valuable insight into the individual’s progress 
both for the teacher and the learners themselves. Homework and various extra-
curricular activities provide valuable additions to language learning at school. It 
is the teacher’s responsibility to provide real learning opportunities for students 
beyond the classroom. ICTs play an increasingly central role in foreign 
language learning and require teachers to be familiar with information systems 
and computer-mediated communication. Collaborative learning environments as 
well as individual use of ICT information sources foster independent learning 
and, if appropriately employed, promote learner autonomy. 
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A. Learner Autonomy 
 
1. Can I evaluate and select a variety of activities which help learners to reflect 
on their existing knowledge and competences? 
I can ask the learners to speak or write about the things they know, the 
books they read and the music they listen, and to narrate or describe the place 
where they originally come from. 
 
 
2. Can I evaluate and select a variety of activities which help learners to identify 
and reflect on individual learning processes and learning styles? 
I can make students aware of their different skills to learn new topics, and  
base on this also give them tools to facilitate their learning process. I introduce 
them into new methodologies in which they can develop their cognitive 
capacities in order to interact with others. According to Gardner's Theory of 
Multiple Intelligences (1984), each human being is capable of seven relatively 
independent forms of information processing, with individuals differing from one 
another in the specific profile of intelligences that they exhibit. Through a series 
of activities, I assess the perception of my students in order to develop their 
learning ability.  
 
 
3. Can I guide and assist learners in setting their own aims and objectives and 
in planning their own learning? 
I can help my students to elaborate a study plan for their own aims and 
language objectives. I can also reflect on the learners their weakness so they 
consider  it in the study plan.  
 
4. Can I evaluate and select tasks which help learners to reflect on and develop 
specific   learning strategies and study skills? 
I can show the learners step by step strategies in order to develop a 
specific literacy skill and I can facilitate to my learners different ways to improve 
their learning skills. 
 
5. Can I assist learners in choosing tasks and activities according to their 
individual needs and interests? 
I can recommend learners to choose the adequate task or activity in 
order to fulfill their individual interested and needs, always depending on the 
situations they have. If they are going to travel, if they are studying international 
business, even if they are doctors, etc. I choose different vocabulary in which 
they could feel curious and also games like role plays.  
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6. Can I help learners to reflect on and evaluate their own learning processes 
and evaluate the outcomes? 
I can make the learner realize how important is self-assessment in order 
to evaluate the results so they can draw a map and take a route and advance in 
their own learning, I let them know how important is to realize in the things we 
are doing good and no so good and take advantage of this to be better day by 
day. 
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B. Homework 
 
1. Can I evaluate and select tasks most suited to be carried out by learners at 
home? 
I can leave homework for the learners and ask them to do it getting out of  
their comfort zone and taking into account that their home will be the most 
suitable environment to study. 
 
2. Can I set homework in cooperation with learners? 
I can identify student’s likes and agree with the learner a suitable 
homework for their own needs and skill objectives. I let them know how 
important is to work outside the classroom and their autonomy is going to help 
them to improve their English; this is when they agree with homework. Just 
motivation.  
 
 
3. Can I provide necessary support for learners in order for them to do 
homework independently and assist them with time management? 
I can support the learner with ideas about time managements showing 
them that identifying priorities is key for their time management. 
 
4. Can I assess homework according to valid and transparent criteria? 
I can grade learners homework; leaving aside beliefs or my personal 
impression about the learner. I also take into account their development in the 
paper and make students support their points of view in order to express what 
they make outside the classroom.  
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C. Projects 
 
1. Can I plan and manage project work according to relevant aims and 
objectives? 
I can talk and advice the learner about relevant aims and objectives thus 
the learner has a more accurate projection. 
 
 
2. Can I plan and organize cross-curricular project work myself or in cooperation 
with other teachers? 
I can have a positive relationship with my peers so, they respond to my 
proposals of cooperation and cross curricular projects. 
 
3. Can I assist the learners in their choices during the various stages of project 
work? 
I can advise the learner how to make the right choices during the 
different stages of their work projects with topics that deeply interest them. 
 
4. Can I encourage learners to reflect on their work (diaries, logs etc.)? 
I can show the student how to keep a recorded transition of their 
achievements and language objectives. I let them know how they can improve 
their learning process and also I suggest how to correct their mistakes.   
 
 5. Can I help learners to use relevant presentation tools? 
I can show the learners how relevant tools can improve the impact of 
their presentation. I also talk to them about the new tools such as Internet, 
Prezi, power point, posters, and different applications. I sometimes have to 
realize that not all students can manage in an adequate way this kind of tools 
so, I have to apply new strategies to stimulate students’ autonomy.  
 
6. Can I assess the process and outcome of project work in cooperation with 
learners? 
I can invite my students to observe the assessment process and also to 
participate in the assessment of project outcomes.  
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D. Portfolios 
 
1. Can I set specific aims and objectives of portfolio work (for coursework, for 
continuous assessment etc.)?Collection example. 
I can motivate my student to keep organized their essays, rehearsals, 
home works, tests, quizzes, presentations, level certifications, written articles 
and others in a portfolio so the teacher can promptly evaluate the learners level 
and also some evidence regarding the learning process for the students. 
 
 2. Can I plan and structure portfolio work? 
I can get advice from peers and give advice to the students in how to 
plan and structure the adequate portfolio work. I can work on it in order of ideas, 
selecting dates, topics, etc. 
 
3. Can I supervise and give constructive feedback on portfolio work? 
I can use my experience to give feedback to the learner about their 
weakness or accuracy of their portfolio work. I can review their notes and give 
them instructions in what they have to do. I also can show them examples to 
ensure their progress in the future. 
 
4. Can I assess portfolios in relation to valid and transparent criteria? 
I can effectively assess the learner’s portfolio taking into account 
impartiality as main principle of my criteria.  
        
 5. Can I encourage self- and peer assessment of portfolio work? 
I can help peers evaluating their portfolio and I can also ask peers to 
assess my own.       
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E. Virtual Learning Environments 
 
 
1. Can I use various ICT resources (email, web sites, computer programs etc.)? 
I am prepared well to use ICT, software, webs and I have no problem 
living in a virtual learning environment.   
 
2. Can I advise learners on how to find and evaluate appropriate ICT resources 
(web sites, search engines. computer programs etc.)? 
I am always ready to advise my students how important is to have a 
sound criteria to evaluate appropriate ICT resources and others. It is important 
to evaluate the resources like internet because in this way students are not 
going to misunderstand the different information found in the web. 
 
3. Can I initiate and facilitate various learning environments (learning platforms, 
discussion forums web pages etc.)? 
I can design, organize and facilitate pertinent learning environments 
through a range of resources such as learning platforms, forums, and web 
pages.  
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F. Extra-curricular Activities 
 
1. Can I recognize when and where the need for extra-curricular activities to 
enhance learning arises (learner magazines, clubs, excursions etc.)? 
I can ask learners to watch videos, spoken in the target language, read 
specific magazines, visit English spoken countries and do activities related with 
what they are learning.  
 
 2. Can I set aims and objectives for school trips, exchanges and international       
cooperation programs? 
I can plan and organize relevant aims and objectives to be focused and 
complied during learner’s exchange or for international cooperation programs. 
When people cannot have the opportunity to travel outside the country, I let 
them know there are different ways to do trips, for example immersion trips 
even in our city.  
 
3. Can I help to organize exchanges in cooperation with relevant resource 
persons and Institutions? 
I can easily communicate with academic institutions abroad, embassies 
and others to agree and engage in exchanges.  
 
4. Can I evaluate the learning outcomes of school trips, exchanges and 
international cooperation programs? 
I can ask learners to give me a feedback of their individual and group 
experiences, evaluate their literacy skills improvement so, that I am able to 
assess the outcomes. 
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5.2.7 Assessment of learning  
 
 Introduction: 
 
 This category is concerned with the choices which the teacher has to make 
when assessing learning processes or outcomes of learning. These choices 
relate to broad questions such as what to assess, when to assess, how to 
assess and how to use the information provided by the assessment process 
to support learning and to improve one’s own teaching. Assessment may 
consist of tests and examinations, which take a snapshot of the learner’s 
competence or performance. They may focus on a student’s knowledge of 
language or culture or on performance, the ability to use language in realistic 
contexts. When designing tests, teachers will need to consider how valid a 
particular test is in terms of the aims and objectives of learning a language 
and will need to pay attention to the reliability of grading procedures. It is 
also worth taking into account how practical a test is to design and 
administer and how to avoid a wash back effect, which may adversely 
influence teaching. Forms such as portfolio assessment will provide a 
continuous picture of the learner’s ongoing progress and may be used both 
by the teacher and the learner. An instrument such as the European 
Language Portfolio provides a valuable tool for self-assessment. 
Assessment procedures may be used mainly for the purpose of summative 
evaluation - for example, for end-of-term grading or certification – or for 
formative evaluation - for example, to provide information on the learner’s 
strengths and weaknesses and to help the teacher and/or learner to plan 
further work. 
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A. Designing Assessment Tools 
 
1. Can I evaluate and select valid assessment procedures (tests, portfolios, self-
assessment etc.) appropriate to learning aims and objectives? 
I can recognize adequate procedures to produce efficient assessments 
whether they are: tests, portfolios, etc. 
 
2. Can I negotiate with learners how their work and progress should best be 
assessed? 
I can propose the learner different kind of assessment to review progress 
of their work and the learner’s literacy skills levels. I can divide their work into 
the classroom and outside of it, I will take into account their collaboration and 
their behavior in order to create a good environment.  
 
3. Can I design and use in-class activities to monitor and assess learners’ 
participation and performance? 
Yes, I can. I always select topics related with something interesting for 
them and in order to this, not only I promote their autonomy but also I can 
create a participatory environment.   
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B. Evaluation 
 
1. Can I identify strengths and areas for improvement in a learner’s 
performance? 
I can use resources to friendly assess (ITK) strengths and weaknesses of 
the learner  
 
2. Can I assess a learner’s ability to work independently and collaboratively? 
I can measure the student’s ability to work independently and the 
learners’ response to team work. 
 
3. Can I use the process and results of assessment to inform my teaching and 
plan learning for individuals and groups (i.e. formative assessment)? 
I can prepare individual learners report or group and communicate it to 
the different actors of the bilingual community. 
 
4. Can I present my assessment of a learner’s performance and progress in the 
form of a descriptive evaluation, which is transparent and comprehensible to the 
learner, parents and others? 
I can indicate through literacy skills graphic the progress of the learner in 
a transparent and accurate way and printed individually or OHV for a group of 
parents. 
 
 
5. Can I use appropriate assessment procedures to chart and monitor a 
learner’s progress (reports checklists, grades etc.)? 
I can use resources of a varied range to the learner advances and have a 
real reading of the learner’s progress. 
 
6. Can I use assessment scales from the Common European Framework of 
Reference? 
I am aware of CEFR and its scales and I understand how important is to 
use this international language standards to assess learners literacy skills 
levels. 
 
7. Can I use a valid institutional/national/international grading system in my 
assessment of a learner’s performance? 
I can use grading systems that are approved by the academic 
institution… systems that are the actual trend nationally and internationally. 
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8. Can I assign grades for tests and examinations using procedures which are 
reliable and transparent? 
I can use proved formats, test’s answer samples   to grade tests and 
examinations with 100% reliability. 
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C. Self- and Peer Assessment 
 
1. Can I help learners to set personal targets and assess their own 
performance? 
I can understand student needs and their requirements in order to drive 
their to pertinent individual language goals. 
 
2. Can I help learners to engage in peer assessment? 
I can motivate my peers to see the great benefit of professional 
development and involve my colleagues in peer assessment. 
 
3. Can I help learners to use the European Language Portfolio? 
I can make learners realize why it is convenient to use the ELP Web Page in 
order to create a meaningful initiative about what kind strategies a teacher in 
process has to make to be successful. 
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D.  Language Performance 
 
1. Can I assess a learner’s ability to produce a spoken text according to criteria 
such as content, range, accuracy, fluency of register etc.? 
I can speak fluently (well) and assess student’s speaking skill. I can 
precise their level, help them with accents, and I can also show them a 
technique to ensure their ability to give information accurately and in real time.  
 
2. Can I assess a learner’s ability to produce a written text according to criteria 
such as     content, range, accuracy, cohesion and coherence etc.? 
I can teach my students to consider punctuation, transition, writing styles, 
cohesion and I can use my writing experience so the learners can distinguish 
the different ways of organizing ideas.  
 
3. Can I assess a learner’s ability to understand and interpret a spoken text 
such as listening for gist, specific or detailed information, implication etc.? 
I can help students to develop the ability to perceive the speakers irony, 
humor, and to capture specific and essential information.   
 
4. Can I assess a learner’s ability to understand and interpret a written text such 
as reading for gist, specific or detailed information, implication etc.? 
I can help students to develop the ability to perceive the irony, humor, 
double meaning of the texts, and to capture specific and essential information.    
 
5. Can I assess a learner’s ability to engage in spoken interaction according to 
criteria such as content, range, accuracy, fluency and conversational 
strategies? 
I can prepare and assess the learner’s ability to have conversations with 
foreigners. I can assess their rhythm, intonation, fluency, change the 
conversation topic with accuracy and fluency. 
 
6. Can I assess a learner’s ability to engage in written interaction according to 
criteria such as content, range, accuracy response etc.?  
I can teach my students to consider punctuation, transition, writing styles, 
cohesion and I can use my writing experience so the learners can distinguish 
the different ways of organizing ideas. 
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E. Culture 
 
1. Can I assess the learners’ knowledge of cultural facts, events etc. of the 
target language communities? 
I understand culture as important issue in language and I profit the 
learners knowledge of their culture as an important resource of the whole 
learning process. 
 
2. Can I assess the learners’ ability to make comparisons between their own 
and the culture of target language communities? 
I can advise my students to have a sound knowledge of their own culture 
and share with them issues and icons of the target language so they can 
compare important differences of both cultures. 
 
3. Can I assess the learner’s ability to respond and act appropriately in 
encounters with the target language culture? 
I can assess and look for real learning experiences (bring a   target 
language guest) for my learners or take them to places where the target 
language speaking is essential. 
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F. Error analysis 
 
1. Can I analyze learners’ errors and identify the processes that may cause 
them? 
I can use learner’s errors to see their grammar or spelling mistakes and 
identify its origin, and I can plan an activity or strategy to remedy them. 
 
2. Can I provide constructive feedback to learners concerning their errors/inter 
language? 
I can motivate my students, explain really well their errors and other 
relevant issues in a very positive and communicative way. 
 
3. Can I deal with errors that occur in class in a way which supports learning 
processes and communication? 
I can correct my student’s errors immediately or at the end of the class; 
according to the activity or the class environment but personally, I prefer correct 
my students after they finish to express their ideas to not interrupt their learning 
process. 
  
4. Can I deal with errors that occur in spoken and written language in ways 
which support learning processes and do not undermine confidence and 
communication?  
I can correct my students spoken, reading or written mistakes once and 
many times without feeling stress or stressing my students and with a lot of 
tolerance, taking into account that they can trust in me.  
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6. CONCLUSION 
 
 
   Been away from the program sometimes created in me a challenge 
when I had to write the EPOSTL specially because I could not 
remember at the beginning many part of the subjects related with the 
document.   
 
      Having done this activity helped me in both personal and  
professional growth. 
 
      Helped me to have a wider vision in regards to teaching and learning 
process like: self-evaluation, self-criticism.   
 
      It made me realize when I need some opinions regarding how I am 
doing my work. As this question says:   
.  Can I accept feedback from my peers and mentors and build this into my 
teaching? 
In this changeable world, people, concepts and learning environment 
have new phases; it is quite common to find perspectives and points of view 
from others accordingly with those previews ideas due to experience and 
background of them. It is why to receive and accept a feedback for peers or 
mentors help us as teachers to realize about needs and useful resources in 
order to enhance our teacher skills. Listen to others help to build a better 
profile.  
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